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First-Generation Students and the Community College Transfer Process
Chapter 1: Introduction
Background of the Study
The problem addressed in this research is the scarcity of qualitative knowledge about how first-generation community college transfer students experience and negotiate their way through four-year universities. Despite the importance of community colleges as an entry point to college, post-transfer students continue to experience persistent post-transfer and degree attainment gaps affecting first-generation students. Without a better understanding of their experiences during and after transfer, institutions are unable to fully generate responsive and equitable assistance services. Community colleges are valuable pathways to higher education among students with varied socioeconomic and educational backgrounds, particularly first-generation students in college. These are affordable schools with flexible educational programs that facilitate social mobility. However, despite the increased access, disparities in the transfer and post-transfer outcomes are still evident. Yazdani et al. (2021) found that persistence and completion are influenced by the interdependent academic, institutional, and psychosocial issues faced by transfer students who have disadvantaged and first-generation status. Such disparities prove that access on its own is insufficient to attain equitable results. Furthermore, the challenges that first-generation transfer students encounter tend not to be confined primarily to academic preparation. Cepeda et al. (2021) have also shown how transfer student capitals, social support, as well as self-efficacy, are interdependent and crucial to the success of the transition process into four-year institutions. Besides, Marine Nin and Gutierrez Keeton (2020) discovered that first-generation students often lacked institutional knowledge, were under financial pressure, and felt isolated upon transfer. These are the elements that influence the adaptation of students to the new academic environments and institutional requirements. Moreover, institutional policies that are designed to support such transfer students are not very well aligned or easily accessible. Research indicates the quality and effectiveness of advising systems, orientation programs, and transfer resources vary significantly (Coston, 2023). In institutions that lack proper assimilation or navigation of institutional supports, first-generation students could fail to establish a sense of belonging and belief in receiving universities with ease. This contributes to inequities following the transfer of the students. These findings point to the importance of institutional structures and support systems in the success of transfers.
Problem Statement
Community colleges are considered very important for access to higher education. However, first-generation students continue to experience reduced rates of successful transfer, persistence, and degree completion following transfer to four-year universities. The main issue is that institutions of higher education lack a detailed, experience-based overview of how first-generation community college transfer students transition in the academic, social, and institutional contexts after transfer (Yazdani et al., 2021; Santa Ramírez et al., 2022). Such disjuncture limits the design and implementation of viable, equity-applicable policies and support systems that will promote perseverance and success among students.
Empirical studies have long indicated that first-generation transfer students encounter great academic, financial, institutional, and psychosocial difficulties that impact their post-transfer success (Yazdani et al., 2021). This indicates that the obstacles affecting first-generation transfer students are multidimensional rather than focusing solely on academic preparation. These issues permeate institutional settings and social conditions, which determine the general course of learning that students follow. In addition, first-generation transfer students do not always have enough transfer student capital, such as knowledge and networks, to successfully navigate the university systems (Cepeda et al., 2021). This implies that access to institutional information and support systems is relevant, as barriers to such access directly affect confidence and student adaptation to new learning conditions. Consequently, the lack of transfer student capital adds to the lack of self-efficacy and institutional navigation. Moreover, institutional services, like advising, orientation, and transfer programs, are critical to student success, but often these supports are disunited or out of context with the needs of first-generation students (Coston, 2023). This shows that institutional endeavors, though evident, are not always enacted in ways that are effective at responding to the unique experiences of first-generation transfer students. As a result, institutional coordination gaps may paradoxically increase adjustment problems rather than mitigate them. In addition, structural and informational obstacles affect the transfer of relationships and reinforce disparities across higher education systems (Ramirez Manriquez, 2025). That means that inequality of the transfer outcomes does not occur because of the characteristics of students themselves, but also because of institutional conditions that limit access to information and opportunity. Thus, the inequities of transfers are implemented in larger institutional and structural realms. Despite the important patterns that these studies depict, they do not cover how the first-generation students understand, negotiate, and respond to the academic, social, and institutional pressures that they experience after their transfers. 
Study Objective
The purpose of this qualitative research is to explore the experience of first-generation college students throughout the transfer between community colleges and four-year universities. Specifically, the research targets the academic adaptation, social assimilation, institutional support, and maintenance in and after transfer. The research provides a comprehensive picture of the transfer process, as it analyzes the lived experience of students.
Research Questions
Primary Research Question
What are the experiences of first-generation college students describe their experiences in terms of while transferring between the community and four-year universities?
Sub Questions
1. What are the academic and social challenges of first-generation students in the process of and after transfer? 
2. What institutional resources do first-generation transfer students find to be the most useful? 
3. [bookmark: _GoBack]What happens to first-generation students in terms of building confidence, belonging, and persistence post-transfer? 
Significance of the Study
The research is important as it contributes to the existing knowledge of how the first-generation community college transfer students make the transition to four-year universities. This research offers an important addition to the gap within qualitative research by addressing the lived experiences of students in a neglected and underrepresented population. The outcomes will be used by institutions of higher learning in order to enhance their outcomes in terms of equity and the success of students. University administrators, transfer coordinators, academic advisors, and student support professionals will have a better idea of the academic, social, and institutional challenges encountered by first-generation transfer students. The findings can also inform policies and institutional leadership to develop more receptive advising programs, designed transition programs, and inclusive campuses. Another positive impact may be seen in community colleges through the enhancement of preparation and transfer alliances. Finally, the proposed study will contribute to the creation of informed policies and practices to ensure persistence, sense of belonging, and fair educational opportunities of first-generation transfer students throughout the higher education system.
Definition of Key Terms
· A first-generation student refers to a student whose parents have not earned a bachelor’s degree (Cepeda et al., 2021).
· A transfer student is a student who transfers between postsecondary institutions, especially between a community college and a four-year university (Yazdani et al., 2021).
· Vertical Transfer is defined as the transition between a two-year institution and a four-year institution (Yazdani et al., 2021).
· Transfer Student Capital is the collection of knowledge, skills, and resources that facilitates a successful transfer process (Cepeda et al., 2021).
· Sense of Belonging is the feeling that one is accepted, valued, and included in an academic community (Le et al., 2026; Gaspard et al., 2025).
· Transfer Receptive Culture refers to institutional environments designed to support the success of transfer students (Yazdani et al., 2021).
Assumptions
The research design and implementation rely on several assumptions that underpin this study. To begin with, participants are expected to be truthful, cogent, and precise in recounting their experiences during the transition period between community colleges and four-year universities. Since the research is based on semi-structured interviews, the quality and richness of the information depend on participants' willingness to express their views freely. Second, the participants are assumed to know and accurately identify themselves as first-generation college students, which are students whose parents have not attained a bachelor’s degree. Third, it is presumed that participants will be able to report and describe their transfer experiences with fair accuracy, especially given that the study concerns students who transferred in the last 1 to 3 years.
Limitations
This research has recognized a number of limitations that can affect the interpretation and use of its results. To begin with, the qualitative design and a relatively small sample size (around 12-15 participants) limit the possibility of statistically extrapolating findings to all first-generation transfer students. Nonetheless, the qualitative research gives more emphasis on depth and contextual knowledge, which facilitates the formation of rich and transferable knowledge as opposed to generalizations. Second, the research uses self-reported information, and this can be affected by recall bias, selective memory, and perceptions and emotions of the respondents at the time of interviewing. Though the chosen time interval of 1 to 3 years since the transfer can help reduce this problem, certain miscalculations can still occur.
Delimitations
This study includes clearly defined delimitations that establish its scope and focus. To start with, the study is restricted to first-generation college students who have transferred from community colleges to four-year universities, specifically excluding those who have transferred to four-year universities or started at a university. Such attention makes this paper meet the purpose of the study of the transfer pathway in community colleges. Second, participants must have completed an entire semester at the receiving institution; in this way, they have undergone the initial transition stage and the initial adjustment phase, which are critical for self-reflection. These limitations provide depth, coherence, and methodological consistency with the purpose and research questions of the study.
Organization of the Study
To make the research clear, coherent, and logical, this dissertation is structured systematically into five chapters. Chapter 1 provides the background of the research, problem statement, purpose of the research, and research questions. It also describes the importance of the research, and definitions of important terms, assumptions, limitations, and delimitations that characterize the scope and structure of the research. This chapter forms the background and the justification for the study of the transfer experiences of first-generation college students.
Chapter 2 gives an extensive literature review on the topic of community college transfer, first-generation student experience, transfer student capital, institutional support, sense of belonging, and transition theory. It recognizes the research gaps that exist in the current studies and why the current study is necessary. Chapter 3 outlines the research methodology, such as the qualitative research design, sample selection, data-gathering procedures, thematic analysis, which is motivated by the constructivist grounded theory, and measures to guarantee trustworthiness and compliance with ethical principles I also incorporates, the Theoretical framework and Literature gap. In Chapter 4, the findings of the study will be presented in the form of clear themes with clear participant narratives. Chapter 5 will discuss the findings in the context of the literature and theoretical framework and provide implications for practice, policy, and future research, as well as final reflections.
Chapter 2: Literature Review
Pathways to Community College Transfer
Researchers have repeatedly highlighted the fact that community colleges are at the center of increased access to higher education, especially among underserved groups. To start with, community colleges serve as the main access points for low-income and first-generation students. Yazdani et al. (2021) discovered that in the case of economically disadvantaged students seeking bachelor’s degrees, community colleges represent an important gateway. Such evidence can show that transfer pathways are vital processes that encourage equity in education. As such, enhancing these pathways will be central to the enhancement of access and outcomes among first-generation students. Further, studies indicate that informational and structural barriers have a significant impact on transfer opportunities and outcomes. A student who studied the topic of knowledge dissemination among academically qualified community college students found out that numerous students who have the academic qualifications to enter the selective university do not apply because of the lack of information, gaps in their advising services, and perceived barriers (Ramirez Manriquez, 2025). This discovery shows that the results of transfers are determined by the readiness to enter a specific educational institution, as well as the availability of guidance and institutional knowledge. As a result, inequality in the pipeline of transfer starts long before the students reach four-year institutions. Additionally, research notes that effective transfer requires institutional support through coordinated activities and definite academic pathways. According to Yazdani et al. (2021), the most important predictors of post-transfer success were academic preparation, advising, articulation agreements, and institutional climate. These reasons show that transfer is not a one-time event and a complicated process that involves a long-term institutional alignment. Therefore, the knowledge of the transfer pathway offers an indispensable basis for studying the post-transfer experiences of first-generation students.
First-Generation Student Experiences
First-generation students are not usually able to receive family guidance and institutional knowledge that would facilitate college navigation. Marine Nin and Gutierrez Keeton (2020) discovered that first-generation community college students often feel isolated, financially stressed, and confused about the academic processes. This fact shows that low social and cultural capital structures the educational experiences of students in the early stages. Thus, first-generation status has a strong effect on the transfer preparation and transition experiences. First-generation students also face increased difficulties in adjusting to new academic settings. According to Santa Ramírez et al. (2022), first-generation students face challenges of belonging, institutional navigation, and academic expectations at major educational transitions. These obstacles may influence the level of confidence, interest, and endurance. Consequently, this process at a four-year institution can be especially challenging for first-generation transfer students. Moreover, studies demonstrate the role of institutional support in reducing such problems. Costen (2023) discovered that structured supports like advising, orientation, and mentoring are key factors that help first-generation transfer students successfully navigate the university systems. This result highlights the importance of institutions in the formation of fair student experiences. Thus, the review of the lived experiences of first-generation students post-transfer is crucial to enhance the support and outcomes.
Transfer Student Capital 
Transfer student capital is the knowledge, skills, and networks that allow students to effectively navigate the transfer process. Cepeda et al. (2021) have shown that transfer student capital, social support, and self-efficacy are closely intertwined and at the center of successful transition and persistence. This is evidence that students who know the institutional processes and expectations will be in a better position to fit in and succeed. Thus, one of the frameworks of comprehending first-generation transfer experiences is the transfer student capital. In addition, studies have shown that shortfalls in transfer student capital are also factors that create a sense of marginalization and lack of preparedness. According to Cepeda et al. (2021), numerous transfer students believe that they are not appreciated and are less ready than native university students because they do not have access to institutional knowledge. This image may have a negative impact on confidence and participation. Therefore, to enhance equity, there is a need to build transfer student capital by enhancing the advising and support programs.  Moreover, institutional navigation is tightly connected with access to correct information and supportive relationships. Ramirez Manriquez (2025) demonstrated that students who had better advising and better information regarding transfer prospects were more inclined to seek and attend selective universities. This result supports the role played by institutional structures in influencing student behavior and achievement. In this way, transfer student capital and institute navigation play a pivotal role in comprehending transfer access and post-transfer success.
Social Support, Belonging and Persistence
Faculty, advisor, peer, and family social support boost student academic motivation and confidence. Gaspard et al. (2025) discovered that academic motivation is reciprocally connected to confidence in receiving social support, where first-generation and transfer students exhibit stronger associations. This fact points to the fact that positive relationships are not only desirable but form the basis of student success. Thus, social support can be seen as a key factor of persistence among first-generation transfer students. Moreover, a sense of belonging is a very powerful factor that affects academic involvement and well-being. In Webb et al. (2024), it was found that first-generation and transfer students tend to have lower social connectedness levels, which adversely impacts their overall success in college. This observation indicates that academic and psychological performance may be impaired by difficulties associated with social integration. Therefore, a sense of belonging is important in enhancing the success of transfer students. Moreover, the institutional settings have a determining role in developing support and belonging. Santa-Ramírez et al. (2022) highlighted the importance of equity-based institutional procedures such as proactive advising and inclusive programming in aiding first-generation students in transitions. This fact underscores the role of institutions in the development of favorable climates. Therefore, the main mechanisms by which institutions help to affect persistence and success among first-generation transfer students are social support and belonging.
Identity Development Post-Transfer
The transfer students will also have to follow a course of redefining their academic and personal identities in a new institutional culture. According to Le et al. (2026), community college transfer students, especially science students, go through boundary experiences, which reformulate their belonging and academic identity. This illustrates that identity development is closely related to how students comprehend and respond to their new learning settings. Hence, the concept of identity formation is critical for studying first-generation transfer student adjustment and persistence. In addition, a study indicates that the identity development process is greatly affected by institutional climate and the faculty and peer interactions. According to Le et al. (2026), transfer students developed positive academic identities through supportive relationships and inclusive learning environments, and the sense of belonging was inhibited by experiences of exclusion. This shows that identity development is not purely an individual process but rather influenced by social and institutional contexts. As a result, institutions are significant in creating spaces that authenticate and affirm the identities of transfer students. Additionally, transition challenges can disrupt students’ confidence and academic engagement if not adequately addressed. Santa Ramírez et al. (2022) found that first-generation students are likely to feel uncertainty and isolation and struggle to adapt to new expectations during major educational transitions. These obstacles can undermine the academic self-concept and belonging of students. Therefore, the study of identity formation throughout the transfer process provides important insights into the factors that affect the persistence and success of first-generation students in four-year institutions.
Institutional Supports and Transfer Culture
Formal activities such as orientation, advising, mentoring, and transfer centers are crucial for making transitions easier. According to Costen (2023), first-generation transfer students were more likely to gain advantages and improve through specialized support services, which offered academic assistance, community-building, and resource consciousness. This emphasizes that with a well-coordinated and intentional institutional support, uncertainty can be minimized and boost student confidence. Thus, institutional dedication to support transfer students is a prerequisite to fair results. Moreover, the notion of a transfer-receptive culture has been introduced as one of the most important frameworks to enhance the success of transfers. Yazdani et al. (2021) found that transfer-receptive institutional settings, including clear policies, effective advising, and welcoming campus climates, were significant predictors of transfer student retention and performance. This result suggests that student experiences and outcomes are shaped by institutional culture, rather than individual programs. It is therefore important to establish transfer-receptive institutions to help first-generation students in their post-transfer environment. In addition, access to accurate information and coordinated institutional practices significantly influences students’ transfer trajectories and success. Ramirez Manriquez (2025) found that information, advising, and institutional coordination gaps deter qualified community college students from accepting opportunities to attend more selective universities. This demonstrates that institutional barriers might constrain student mobility and achievement prior to transfer. Therefore, it is essential to enhance institutional support both in sending and receiving institutions to enhance the transfer experience and experience of first-generation students.
Theoretical Framework
The theoretical framework of this study incorporates Transition Theory, Transfer Student Capital, and the concept of sense of belonging, which elucidate the transition process of first-generation students. The Transition Theory by Schlossberg gives an in-depth approach to the adaptation of people to change based on situation, self, support, and strategies. Santa Ramírez et al. (2022) showed that these elements influence the transition experiences of first generation students to a significant degree, and Coston (2023) used the framework to transfer students and emphasized the role of institutional support. This theory is thus very useful for studying post-transfer student adjustment in both academic and social aspects.
In addition, Transfer Student Capital also elaborates on how students learn and develop the skills required to go through the transfer process. Cepeda et al. (2021) have determined that the key to effective transition and persistence is transfer student capital, social support, and self-efficacy. This framework is directly relevant to the aspects of the study, being institutional navigation and student experiences. In addition, the sense of belonging concept is an extension of these frameworks in that it focuses on the importance of social and institutional integration. Gaspard et al. (2025) established that academic motivation is improved when individuals are confident in receiving support, whereas Le et al. (2026) found that sense of belonging and identity development are essential in transfer student persistence. These frameworks combined give a complete perspective of the first generation transfer student.
Literature Gap
This literature review has identified a gap in qualitative research on the lived experiences of first-generation students who transfer to four-year universities after attending community colleges. Despite the valuable insights offered by the current literature on transfer outcomes and academic predictors and institutional supports, the literature lacks enough explanations regarding how first-generation students make sense of and navigate academic, social, and institutional post-transfer transitions. Yazdani et al. (2021) highlighted the prioritization of existing research on measurable outcomes, but not on the meaning-making processes of students. This implies that a qualitative investigation must be conducted that takes into account the opinions of the students. Moreover, even though the studies point to the significance of transfer student capital, social support, and self-efficacy (Cepeda et al., 2021; Gaspard et al., 2025), they fail to investigate the first-generation transfer students in-depth concerning the adjustment in the service of receiving institutions. Consequently, there is little information regarding the perceptions of these students regarding the challenges, support systems, and how they identify with them. Thus, this gap directly shapes the research questions of the current study, which aim to understand how first-generation students recount their transfer experiences, what institutional supports they find helpful, and what leads to barriers in persistence.
Summary
The literature makes it clear that community colleges play a crucial role as entry to higher education but are characterized by enduring inequities in transfer and post-transfer results (Yazdani et al., 2021; Ramirez Manriquez, 2025). The studies also indicate that first-generation students face unique challenges related to a lack of institutional knowledge, financial strains, and integration with peers (Marine Nin & Gutierrez Keeton, 2020; Santa Ramírez et al., 2022). These issues go hand in hand with transfer student capital and institutional navigation, which play a vital role in effective transitions (Cepeda et al., 2021). Moreover, the literature shows that social support, sense of belonging, and identity development are key factors in persistence and success among first-generation transfer students (Gaspard et al., 2025; Le et al., 2026; Webb et al., 2024). These experiences and outcomes are determined by institutional supports and transfer-receptive cultures (Coston, 2023; Yazdani et al., 2021). Regardless of these insights, there are still major gaps, especially the absence of qualitative research that would focus on the lived experiences of first-generation community college transfer students in four-year institutions. Thus, the current research fills this gap by applying the qualitative method, which will examine how the first-generation students will experience and negotiate the process of transferring to four-year universities after studying at the community colleges.
Chapter 3: Methodology
Research Design 
Qualitative research will be used in this study since it will facilitate an insightful and contextual interpretation of how first-generation students find their way through the transition between community colleges and four-year universities. Qualitative inquiry is especially well adapted to the study of lived experiences, perceptions, and meaning-making processes in social and institutional contexts. According to Naeem et al. (2023), thematic analysis is a method that is systematic and flexible in identifying patterns in qualitative data. Consequently, this design will enable a comprehensive and nuanced investigation of the academic, social, and institutional experiences that shape transfer student persistence.
Furthermore, constructivist grounded theory will guide the analytical procedure by highlighting that knowledge is co-created in the process of interaction between the researcher and the participants. Lindqvist and Forsberg (2023) also showed that the methodology facilitates iterative coding, reflexivity, and theory formulation from participants' perspectives. Based on this, the analysis will be directed by open coding, focused coding, constant comparison, and memo writing. As a result, thematic analysis, informed by constructivist grounded theory, will offer both methodological rigor and conceptual richness to the study, which will be highly appropriate for answering the research questions and contributing to the knowledge base on the experiences of first-generation transfer.
Role of the Researcher 
The professional experience of the researcher in higher education will help to gain a good understanding of the institutional structures, transfer pathways, and support systems for students. Lindqvist and Forsberg (2023) highlighted that reflexivity enhances qualitative research by revealing researchers' assumptions and effects during the research process. Thus, the scholar will constantly analyze individual opinions and how they may affect data collection and interpretation. Furthermore, the practice of reflexivity will be ensured through structured reflection journals, analytical memoing, and peer debriefing. Those practices will record methodological choices, developing interpretations, and new themes. Critical feedback and improvement of the credibility of the analytical process will be achieved through peer debriefing with experienced qualitative researchers. Also, the audit trail will include positionality statements and reflexive notes to provide transparency. As a result, these organized reflexive methods will guarantee that the results are based on the experiences of participants, and they will also raise the credibility and integrity of the research.
Sampling
To identify the participants, purposeful sampling will be used to identify people who have direct and meaningful experience with the community college transfer process. Purposive sampling is useful for identifying information-rich cases that are highly insightful into the phenomenon being studied. As Costen (2023) showed, this method is especially appropriate in the case of researching the experience of first-generation transfer students. Purposive sampling will ensure that the data obtained are not irrelevant, minimal, or outside the study objectives.
The sampling will be based on maximum variation to sample a wide range of perspectives based on gender, race and ethnicity, academic discipline, and transfer pathways. Marine Nin and Gutierrez Keeton (2020) demonstrated that the experience of first-generation transfer differs in many ways depending on demographic and institutional factors. It will consist of about 12 to 15 participants who consider themselves first-generation students, who have transferred to a four-year university after attending a community college, and have finished at least one semester in the last one to three years. Recruiting will be done through transfer centers, first-generation programs, institutional listservs, alumni networks, and university social media groups. Such an approach will increase the depth, diversity, and transferability of the results.
Data Collection
The primary method of data collection will be semi-structured interviews, as they allow exploring the experiences of participants in depth and are consistent across interviews. Santa Ramírez et al. (2022) proved that semi-structured interviews are a good way of capturing student views in the context of educational transitions. Interviews will take about 60-90 minutes, and will be conducted face-to-face or over secure video conferencing tools like Zoom. Interviews will be audio-taped and transcribed by a professional with the participants' permission. A short demographic survey will provide background for analysis.
In addition, field notes will be methodically kept to capture context information, behavior, emotional expression, interaction patterns, and the researcher's thoughts before and after interviewing. Lindqvist and Forsberg (2023) pointed out that reflexive documentation improves the interpretive depth and qualitative rigor. Field notes will incorporate both descriptive and reflective aspects and will be incorporated in coding and analysis. This will further improve contextual insight and help identify important patterns.
In addition, document analysis will also be incorporated to enable triangulation and enhance credibility. There are some pertinent documents, such as transfer advising guides, orientation documents, articulation agreements, institutional websites, and transfer and first-generation student support resources. As Yazdani et al. (2021) and Coston (2023) stressed, the institutional structures and resources have a significant impact on the transfer experiences. Contributors are also allowed to offer personal artifacts, e.g., advising plans or transfer checklists. When it is needed, follow-up interviews will be employed to explain and clarify answers and facilitate member checking, thereby increasing the accuracy and depth of data.
Data Analysis
The thematic analysis will be informed by the systematic and iterative data analysis that will rely on constructivist grounded theory. According to Naeem et al. (2023), the systematic procedure entails familiarization of the data, initial coding, theme development, review, refinement, and reporting. The researcher will start by engaging with the data by repeatedly reading transcripts, field notes, and documents. Following this, meaningful data chunks will be extracted using the open coding method. Then, focused coding will be employed to form categories and themes in constant comparison with the participants and the data sources. In addition, key statements will be defined as those articulated by participants that describe key meanings in the areas of academic adjustment, social integration, institutional navigation, support systems, sense of belonging, and persistence. These constructs are based on the existing literature about transfer student capital and student motivation. These statements will be interpreted in terms of theoretical sensitivity, and new insights will be inductively determined. Reflexive memoing will capture the analytical decisions and will aid in developing coherent and clear themes.
NVivo is a qualitative data analysis software that will be employed to manage, organize, and code data effectively. Interpretation of interviews, field notes, and documents will help to enhance the validity and rigor of the analysis. Lindqvist and Forsberg (2023) observed that reflexive and iterative analysis increases the qualitative credibility and coherence. The conceptual framework will ensure that the findings are robust, meaningful, and consistent with the conceptual framework of the study.
Trustworthiness
Credibility, dependability, and transferability will be used to create trustworthiness. To uphold credibility, member checking will be employed, where the members will be requested to check transcripts and thematic summaries of the interviews to ascertain accuracy and authenticity. Coston (2023) illustrated that member checking boosts the validity and authenticity of qualitative results. The interpretations will also be narrowed down and bias minimized through peer debriefing of qualitative research experts.
Additionally, reliability will be guaranteed by an elaborate audit trail of all research design choices, recruitment process, data collection, coding formulation, and analysis flow. Naeem et al. (2023) indicated that there is increased consistency and methodological rigor because systematic documentation is documented in a systematic way. The confirmability will be determined through reflexive memoing, audit trail documentation, and peer review in such a way that findings are not formed based on presumptions of a researcher, as demonstrated by Lindqvist and Forsberg (2023).
In addition, the descriptive and comprehensive descriptions of the participants, institutional settings, and the research methodology will facilitate the transferability. As Santa Ramírez et al. (2022) stressed, the abundant contextual description helps the reader reach conclusions about applicability in other environments. Inter-rater reliability and validity of the triangulation of interviews, field notes, and documents will be further enhanced. Together, these measures will result in the study fulfilling high-quality research criteria and responding directly to issues that have been discovered in previous studies.
Ethical Considerations
Each phase of the research will be conducted in accordance with ethical principles to protect participants and ensure the integrity of the research. The approval of the IRB will be received prior to the commencement of recruitment and data collection. Participants will be given informed consent forms, which will elaborate on the purpose of the study, procedures, risks, benefits, and their rights, such as voluntary participation and the fact that they can leave at any time without penalty.
In addition, confidentiality will be ensured by using pseudonyms and eliminating the identifying information in the transcripts, field notes, and reports. Digital data will be stored on encrypted, password-secure devices and approved secure cloud storage, as approved by the institution, and any hardcopy documents will be locked in storage. The data will be available to the researcher only. Data will be stored at the most not less than five years and then destroyed under the secure digital deletion and physical shredding process. Such procedures are in compliance with the current ethical principles of the research involving human subjects, and they guarantee the privacy, dignity, and safety of all the subjects.
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